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Abstract 

Today, more than ever before, it is Christian faith-based schools where most people come 

into contact with Christianity. How, then, do Christian teachers approach the task of 

educating young people in these schools? This paper describes how educating for the 

kingdom includes, but is not limited to, specific conversations about who God is and how he 

has established his kingdom through the death and resurrection of Jesus. Educating for the 

kingdom also focuses our attention on the development of character rather than just 

knowledge and skills. It is more than simply speaking about the kingdom; it is preparing 

students to participate in the kingdom—preparing students to participate initially here on 

earth in whatever occupation they choose to pursue, as well as in the new creation to come. 

In this manner, students are encouraged to put on the virtues of the new creation in the 

same way that the early Christians were encouraged to do so by Paul. The writers of the New 

Testament commend their readers to be who they are becoming—to put on the character traits 

of the new creation today. The process of character development, according to the writers of 

the New Testament, begins with habit formation, through the conscious choice to act in a 

certain manner time and time again until, one day, such habits become dispositions to act in a 

certain way without conscious thought or attention. Finally, clusters of associated 

dispositions associated with specific virtues become evidence of a person’s maturing and 

developing character. Educating for the kingdom, therefore, represents a particular approach 

to education in which the character traits of the new creation such as grace, humility, 

compassion, and kindness are promoted, modelled, practised, and experienced.   
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Introduction 

Research in education continues to contribute to our understanding of how students learn and 

how schools can be more effective places of learning for both teachers and students. However, 

much research pertaining to education and learning is yet to find its way into classrooms where 

the practices established in the 19th century for educating the working classes remain. This is 

despite the clear case for reforming our educational practice given the significant societal, 

cultural, and technological changes that we have experienced over the past two hundred years. 

Any case for change rests on assumptions and attitudes regarding the purpose of 

education. Only once the question of purpose has been answered can we then turn our attention 

to evaluating different strategies for achieving our goals as educators. In What’s the Point of 

School, Claxton challenges the idea that the purpose of schools is to transmit knowledge and 

information to students. Instead, he argues that schools should be places that teach students 

how to learn. Schools should teach students about how to deal with uncertainty, building 

resilient learners, encouraging students to be resourceful, reflective, and developing amongst 

students the capacity to learn with others. This emphasis on teaching students how to learn, 
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Claxton argues, should be evident in each classroom as students learn about Shakespeare, the 

periodic table, and quadratic equations. 

This represents a significant challenge for schools whose activities have been framed 

by programs focused on delivering content rather than developing learning dispositions. 

Furthermore, it represents an additional challenge for Christian schools who have not only 

understood their purpose as teaching content, but have also placed particular emphasis on 

teaching content associated with the gospel. If the purpose of schooling is not the transferral of 

knowledge from teachers to students, but rather the development of students’ capacity to learn, 

then what would this look like in a Christian school? 

The purpose of this paper is to outline a theoretical framework that can support a model 

for Christian education that is focused on the development of learning character. Educating 

for the kingdom is more than the presentation of propositions which constitute the evangelion. 

Educating for the kingdom engages students in learning activities in which they have 

opportunities to “put on” (Col 3:12) the character traits of redeemed humanity. Moreover, they 

are given opportunities to experience a kingdom-of-God-shaped learning community—a 

community characterized by faith, hope, love, forgiveness, grace, compassion, and humility. 

They are given an opportunity to experience a uniquely Christian perspective on human 

flourishing that is based on serving others rather than individual self-actualisation. 

Drawing on educational research from many different theoretical perspectives, this 

approach identifies a range of dispositions associated with powerful learning and situates 

learning activity within a larger purpose for education—that of character formation, drawing 

on the specifically Christian vision of human flourishing found in the New Testament.  

 

Routines, Habits, Dispositions, and Virtues 

Almost all vision statements developed by schools include the identification of desirable 

character traits (or virtues) which the school hopes its students will have at the conclusion of 



their formal schooling. So the concept of virtue is not a foreign one in education. But the 

process by which virtues are formed through educational activity and the connection between 

virtues and the outcomes typically associated with educational activity, such as the 

development of understanding and the capacity to learn, have received little attention in 

educational research.  

According to Tom Wright in his book Virtue Reborn, virtues grow out of the habits that 

we form over a long period of time. They become part of our character, imprinted within and 

evident in our spontaneous action. They are ways of thinking and acting which become 

grounded in our brains and bodies so that we can perform certain tasks “intuitively.” They are 

the second nature that we take on rather than the nature into which we are born. Character 

formation begins with establishing habits of action, habits of mind, and, in the context of this 

discussion, learning dispositions.  

Certain categories of habits, however, become indicative of different character traits. 

People who have developed a collection of associated habits may be described as having a 

certain disposition. For example, a fastidious person regarding their appearance (a disposition) 

may be known by a range of habits which identify them as such—routinely brushing their hair, 

checking the length of their nails each week, flossing every couple of days, and so on. The 

disposition of being fastidious about one’s appearance describes a person who displays this 

collection of associated habits. 

Habits, therefore, refer to specific actions, while dispositions refer to a general approach 

which is characterized by certain habits. This distinction is evident when comparing Art 

Costa’s “Habits of Mind” approach and Claxton’s “Building Learning Power.” 

Art Costa’s approach uses the language of “habits,” although he defines such habits as 

being associated with multiple behaviors that could be regarded as “dispositions.” He identifies 

sixteen “habits” of mind that teachers can promote amongst their students, each of which 



describe a category of behaviors (some may be conscious; some may eventually become 

automatic). For example, one habit is “Creating, Imagining and Innovating.” Within this habit, 

there are a number of different behaviors teachers encourage their students to adopt—trying a 

different strategy when they get stuck, generating new ideas, developing fluency of thought, 

and seeking ways to promote originality. Students who are strong in creativity are more likely 

to generate new ideas automatically when faced with problems, rather than having to remind 

themselves of the need to do this. 

In parallel with Costa’s Habits of Mind, Guy Claxton describes dispositions of powerful 

learners. One such disposition is Imagining. But the definition proposed by Claxton and how 

he describes what this disposition entails sounds quite different to the set of behaviors outlined 

by Costa. Imagining, according to Claxton, refers to being able to let your mind explore and 

play with different possibilities, rehearse things in your mind, ask “what if?” questions, and 

using your imagination to think of new experiences. This definition refers to tendencies and 

characteristics of thinking rather than specific activities. While there are many behaviors 

associated with Imagining identified by Costa and others, Claxton suggests that the goal of 

education should be more than simply providing strategies and techniques: rather, the goal 

should be the development of dispositions—ways of acting that emerge from a deeper 

transformation of learning character. 

We might represent the relationship between these different ways of thinking using a 

framework drawn from Peterson and Seligman. They argue that virtues are formed from 

different character strengths; these in turn are built up by situational themes—“specific habits 

that lead people to manifest given character strengths in given situations.” Situational themes 

in schools emerge from the traditional curriculum through which students are encouraged to 

develop ways of thinking and doing.  Drawing together these different models, we can develop 



the following diagram through which these different aspects of learning character can be 

connected.  

By engaging with situational themes emerging from our study of English, Mathematics, 

Science, and other subjects in school, we identify various strategies, routines, and techniques 

which support our understanding of these different subjects. The regular use of these different 

strategies, routines, and techniques lead to the development of a smaller number of habits. In 

turn, these habits contribute to the development of a smaller number of character strengths or 

learning dispositions. (Peterson and Seligman identify twenty-four character strengths, Claxton 

identifies seventeen dispositions, and Costa identifies sixteen “habits of mind”—many of 



which can be located at this level). These, in turn, support the development of a smaller number 

of virtues.  

This describes the left-hand side of the diagram whereby each level informs the next 

level. However, virtues also inform each of these different aspects of learning character. They 

are the fundamental grounds of our character and our humanness and, therefore, also provide 

a foundation from which learning character grows. People of compassion and grace will 



become learners who are focused on teaching as well as learning. They will be people who 

recognize habits which they need to change, and habits that they need to work on. Finally, they 

will be people who make different choices regarding what they learn about and the 

environments in which they feel most comfortable learning.  

In reflecting on this diagram, we need to remind ourselves that the purpose of education 

is not just about developing an understanding of situational themes, thinking routines, or even 

dispositions. It is about the formation of character. Educators, irrespective of their faith 

position, must begin their task by developing a clear picture of human potential. What is our 

image of the “complete” (adopting the Greek word teleios, which is best translated as 

“complete” rather than “perfect”) person, and how do we provide students with opportunities 

to become complete human beings? To answer this question, we turn to the New Testament 

which sets out the character of God’s people in the new creation. This distinctively Christian 

anthropology of human potentiality provides the endpoint which can shape a school’s approach 

to the development of learning character. Whether students accept the Christian worldview as 

a framework within which to live their lives or not, Christian faith-based schools have an 

opportunity, through a focus on the development of learning character, to commend a distinctly 

Christian vision of humanity and humanity’s potential. 

One of the first things we notice in the New Testament, however, is that in this 

overlapping age before the establishment of God’s kingdom bringing heaven and earth together 

once and for all, the process of becoming a person of the kingdom never reaches a final 

endpoint or “telos”. In fact, within this age, our approach to education is not driven by the goal 

of reaching a particular “telos,” but rather establishing our students on a lifelong trajectory of 

being who they are becoming—whether this is as fully-fledged redeemed people of the new 

creation or as people who remain outside the kingdom of God with an appreciation of the 

Christian vision of  redeemed humanity. And this lifelong journey does not begin at the point 



of graduating from educational institutions—it is evident in every lesson, establishing a pattern 

of building learning character that can shape a person’s life as they seek to be/become a person 

of the new creation. 

Prior to graduation, of course, those who locate themselves on this trajectory of 

being/becoming people of the new creation will approach their learning in very different ways 

to achieve very different ends. Good learners demonstrate graciousness towards one another—

they care for those with whom they learn, and recognize that if someone has a limited 

understanding of a concept or idea, this merely reflects their current state rather than their actual 

potential.  

Good learners demonstrate compassion—they seek to serve other people and support 

the learning of those around them. It comes as no surprise that one of the most powerful ways 

to learn is to teach someone else. Compassionate learners recognize that they can contribute to 

the learning of others and their own learning by explaining their thinking and reasoning to other 

people. This idea that teaching and learning are intricately connected is evident in Russian 

where the one word obuchenie refers to teaching/learning without distinguishing between 

them. Teaching as a strategy for learning reinforces the idea that we are made to be other-

person centred rather than self-centred and that we flourish as learners when we seek first the 

learning of others. 

Good learners display humility. In an article appearing in the New York Times in 2014, 

Laszlo Bock from Google identified humility as a necessary fundamental virtue if someone is 

to be a lifelong learner. They need to know how to step forward in collaborative tasks and also 

how to step back and allow other people to present their ideas. Humility is a precursor to 

learning. By recognising our own limitations we look for ways to improve our understanding 

by listening to others, learning from experts, and seeking the wisdom of those who have gone 

before us. 



And finally, good learners seek to know and understand the world around them so that 

they might be a voice for justice. Good learners want to be involved in restoring a broken 

world, a world that is fractured by injustice, oppression, hatred, and violence. They want to 

understand the world from a position of concern and love rather than a desire to control. They 

adopt an “epistemology of love,” seeking the truth in such a way that both the knower and the 

known are dependent on one another. Love is the deepest mode of knowing, because it is love 

that, while completely engaging with reality other than itself, affirms and celebrates that other-

than-self reality. This is the mode of knowing that is necessary if we are to live in the new 

public world, the world launched at Easter, the world in which Jesus is Lord and Caesar is not.  

Our task as Christian educators, therefore, is to identify the habits associated with each 

learning disposition which, through being strengthened over time, can result in the formation 

of specific character traits associated with the restored creation. We recognize that the learning 

dispositions themselves can serve multiple masters and as educators we need to be constantly 

asking the question regarding character—what virtues and character traits are we building up 

through the competencies and habits of our classrooms? As we consider how best to reflect on 

our practice, we need to return time and again to this question of character formation. How 

might we be explicit about the character traits that we hope to promote amongst our students? 

 

Expansive Education 

Building learning character as an approach to educating for the kingdom fits within the body 

of approaches to education described by Lucas, Claxton, and Spencer as “expansive 

education.” Drawing on Yrjö Engeström’s notion of “learning by expanding,” Lucas, Claxton, 

and Spencer identify many current approaches to education which seek to do four things. 

Expansive approaches to education, first, adopt goals that extend beyond conventional 

achievement on examinations; second, expand on our notions of intelligence and the kinds of 

dispositions that will enable young people to succeed at school and throughout their lives; third, 



see learning as something which takes place in many different contexts as well as the 

classroom; and fourth, recognize that teachers also have the capacity to be ongoing, 

enthusiastic learners as well.  

There are many expansive approaches currently being implemented across different 

countries using a range of conceptual frameworks within which to describe the process of 

learning and associated ideas about intelligence, mindsets, and culture. They include Project 

Zero run through Harvard University, Art Costa’s Habits of Mind framework, and approaches 

focused on teaching philosophy to young children.  

The term “expansive education” refers to a unique aspect of educational activities when 

compared with other human activities. All human activities, according to Engeström (1987), 

involve the transforming of objects to achieve outcomes that meet human needs. Unlike other 

human activities where the object is typically some material good or service transformed to 

meet a human need, educational activities focused on learning (as distinct from educational 

activities focused on “schoolwork”) have as their objects for transformation the members of 

this community of practice themselves. Drawing on Marx’s interpretation of Hegel’s dialectic, 

Engeström argues that human activities evolve over time in an attempt to resolve the 

fundamental production/consumption dialectic. But in expansive learning activities, the 

production/consumption dialectic resolves into a synthetic unity that drives the activity to a 

point of expansion or generation, producing new forms of human activity that have been made 

possible by the strengthening of learning capacity. Students at school grow and mature to be 

people who are able to participate in other forms of human activity that exist separate to the 

original learning activity.  

The purpose of schooling, therefore, could be described as the process of identifying 

the human activities that our students will one day be engaged in, and determining what 

learning activities will generate the learning character required to participate in these human 



activities. This definition of purpose could be appropriated by all educators, Christian or 

otherwise. But what are the human activities in which our students will one day be engaged? 

We may answer this question with reference to our understanding of life in the 21st century 

and identify the ways in which our current practice needs to change away from transmission 

approaches to learning towards participatory approaches. Certainly, this is the intention of 

expansive approaches to education outlined earlier.  

For us, however, as people of the kingdom of God who look forward to the restoration 

of all things, there is a much larger picture of the types of human activities that students could 

be engaged in, associated with their participation in the new heavens and the new earth. With 

this understanding of the future, we seek to develop students’ learning character, teaching them 

the “language of heaven” in anticipation of this eschaton evident throughout the Bible. While 

not all students will choose to be a part of this new creation, the speaking of this language by 

teachers, other students, and staff creates an opportunity within our schools for students from 

different faith backgrounds to gain an insight into God’s plans and purposes for creation. The 

speaking of this language also challenges the dominant tongues of our age that speak of 

individuality, self-fulfilment, and greed. It has the potential to generate ways of thinking, 

acting, and doing that communicate something of God’s character and the virtues that will 

characterize the coming kingdom of God. 

 

The Process of Developing Learning Character 

Given that Christian education has as its focus the development of learning character, how 

might schools best achieve this goal? The initial answer to this question suggested by both 

educational theorists and theologians alike is “little by little.” Claxton and colleagues regularly 

describe the classroom as a learning gym in which different “learning muscles” are exercised 

at different times:  



[Building Learning Power] … uses our knowledge of learning and the mind to 

create a coherent picture of the kinds of mental agility and emotional stamina the 

good learner has, and to make sure that schools give all these aspects the work-outs 

they need in order to develop.  

We often use the analogy of a fitness coach in a gym. Such coaches are able 

to construct broad, balanced and effective exercise regimes that will help people 

get fitter, because they have a model of what the different ingredients are that go 

to make up “fitness.” … They can get us to work on all those things, and gradually, 

in concert, they add up to improved fitness. 

This same fitness metaphor is adopted by Wright to describe the process of character 

formation through habits of practice: 

Working on one or two (muscles) isn’t enough: there’s no point having super-fit 

legs while the rest of the body is flabby, for example. … In the same way a 

complete and flourishing human being needs all the basic strengths of character …. 

The “virtues” are the different strengths of character which together contribute to 

someone becoming a fully flourishing human being.  

All students should have opportunities to build their learning character whether they (or we) 

identify these characteristics as strengths or weaknesses. While students might pursue their 

own individual interests within different areas of the curriculum and develop expertise specific 

to their interests (what might be described as finding their “element” by Sir Ken Robinson), all 

students are encouraged to become more powerful learners and people committed to the project 

of restoring a broken world. 

Peterson and Seligman make a similar case for the necessary development of virtues. 

They identify six virtues which are related to twenty-four character traits—wisdom, courage, 

humanity, justice, temperance, and transcendence. “Good character” requires the development 



of each of the six virtues they identify, drawing on a range of cultural, spiritual, and ethical 

traditions (reflecting closely Aristotle’s four cardinal virtues of prudence, temperance, justice, 

and courage). But Peterson and Seligman and their colleagues, in the development of their 

“signature strengths” approach, suggest that the existing character strengths of individuals 

provide the initial focus of teachers’ attention as they attempt to strengthen students’ character. 

The approach described here, as the development of learning character, challenges teachers to 

promote each of the different elements of learning character, building up the learning capacity 

of each student irrespective of their strengths and weaknesses.  

 

Pathways to Character Formation 

Tom Wright identifies within the New Testament an ongoing discussion from a distinctively 

Christian perspective about the formation of character in his book, Virtue Reborn. The key to 

the development of virtues, according to Wright, is the transforming of the heart and mind. It 

is not by following rules that we become truly human, nor is it by simply being true to our 

inner selves. The first way involves identifying rules for living within the biblical writings and 

then obeying such rules to the best of our ability. The second is to reject the notion of rule-

following, instead living “authentically” by being true to our inner selves which have been 

transformed by the Spirit of God.  

Wright plots a third path which brings together these perspectives as he develops his 

Christian theory of virtue.  Rules and guidelines help us to know what types of behaviors are 

more likely to build the character associated with the kingdom of God. And yet, the end result 

is not primarily obedience (although obedience is an outcome), but the transforming of our 

character such that our inner being is characterized by love, faith, hope, compassion, kindness, 

humility, and gentleness. However, this is our second nature rather than our first, and it only 

becomes second nature over a considerable period of time. Appealing to our inner selves as a 

guide for ethical decisions represents an unwarranted short cut. Yes, the end result for those 



who await the coming new creation is a renewed heart and mind such that we reflect the 

character of God in this world. But the transforming of our hearts and minds does not happen 

overnight—indeed, it could take a lifetime.  

 

Developing the Virtuous Learning Character 

How, then, can schools be places that promote the Christian virtues of love, kindness, patience, 

self-control, grace, compassion, humility, and seeking justice? Requiring adherence to a code 

of conduct is unlikely to change people’s character. Nor can we expect that students will simply 

know within themselves how to live in a manner that reflects the character of the kingdom of 

God. The third path suggested by Wright involves promoting behaviors (which would be 

described by Peterson and Seligman as situational themes) that become habit-forming, 

resulting in the transforming of character. In the context of schooling, therefore, character 

formation can occur through students (and teachers) engaging in carefully designed learning 

activities which, over time, result in the transformation of participants. As outlined by Paul in 

Colossians, we encourage students to “put on” the virtues of the new creation, to be a person 

of the new creation so that we might become this person in the future. By doing so, faith-based 

Christian schools can be conduits for the Spirit of God—first, by transforming the lives of those 

students who already acknowledge the lordship of Jesus in their lives, and second, by providing 

all students with an appreciation and insight into the character of the kingdom of heaven.   

In Virtue Reborn, Wright identifies five related elements of Christian communities 

associated with virtue formation that he locates around a circle of virtue. Each element informs 

the next element around the circle such that it does not matter where someone starts in this 

circle of virtue—eventually, all five elements will come into play to provide a context within 

which the members of this community, be they Christian or not, are challenged and encouraged 

to become people of Christian virtue. These five elements are outlined below. 



Wright outlines how these five elements operate and interact with each other in healthy 

Christian communities—typically in the form of church communities. However, these five 

elements are also evident in schools that see their role as sharing the vision of the “complete” 

humanity outlined in the New Testament. Schools whose purpose, character, and practices are 

shaped by the teachings of Jesus provide a context within which habit formation and 

subsequent character development are possible, incorporating the same five elements identified 

by 

Wright. 

 

The first element identified by Wright (common to churches and schools) are their 

“texts” or “voices.” Just as  churches come together around the reading of Scripture, so schools 

have their own “texts” or “voices” (using the notion of voices from Bakhtin’s theory of 

dialogical spaces) that promote habits of mind in particular and ways of doing that are 

foundational for the development of character. Many of these voices are heard through 



Scripture in Christian schools, through the teaching of the Bible, and conversations about the 

Christian worldview that emerge from the biblical story. Unlike most churches, however, 

schools are communities in which multiple voices contribute to the learning conversation. This 

conversation may include the voice of Scripture, alongside other voices drawn from scientific 

communities, historians, geographers, scholars in many different fields, as well as the voices 

of teachers and students. This conversation can be shaped, prompted, and directed towards the 

development of learning character.  

The second element identified by Wright is the sharing of stories. Claxton describes the 

activity of teaching as an “epistemic apprenticeship.” Whether we do so intentionally or 

unintentionally, teachers communicate certain beliefs about learning. Is the practice of learning 

Mathematics, for example, about avoiding making errors, or is it about taking risks and 

exploring where different ideas might lead? Teachers regularly tell stories that communicate 

beliefs about students’ capacity to improve their understanding—whether our learning 

capacities are relatively fixed, or whether it is always possible for us to develop as learners. 

Teachers also tell students stories about how learning occurs (intentionally and 

unintentionally). Does learning occur primarily through drill and practice, through the 

communication of ideas with others, or by asking the teacher what the correct answer is? 

Claxton argues that all teachers, whether they are conscious of it or not, are “epistemic 

coaches,” training students to think about learning in a particular way. He suggests that teachers 

need to be conscious epistemic coaches, identifying those learning dispositions which they are 

trying to build up in students each lesson. He argues for a “split-screen” approach to each lesson 

where teachers are encouraged to consider how they might teach content and strengthen 

dispositions known to support learning. 

Similarly, all teachers communicate something about learning character, intentionally 

or unintentionally. We do this through the stories we tell about the benefits of learning. Students 



may be encouraged, for example, to approach their learning as a pathway to personal 

empowerment, increasing their chances of happiness and prosperity later in life. Or they might 

view learning as a pathway to a life of service, whereby their skills, knowledge, and capacities 

can provide support and comfort to other people.  

Learning might be viewed as an individual endeavour in which each individual is 

competing with those around them to gain the “rewards” of learning (which might be in the 

form of grades, acceptance into a university course, or simply the praise of the classroom 

teacher). Or our individual learning could be seen as a process intimately linked with the 

learning of those around us and that we learn best when we learn from and teach each other. 

Finally, learning might be connected with our self-image and ego, or it might be an outworking 

of our intellectual humility. The stories that we tell about “learning power” as a means of self-

advancement or as a means of serving others provide powerful insights into the values and 

virtues that are most valued within our school culture. 

The third element is students follow examples, most notably their teachers. We model 

how to interact with different conceptual ideas each lesson, but more importantly we model 

what learning looks like in our various disciplines. Our learning practice informs our students’ 

practice. What do we do when we get stuck? How do we deal with the fact that our 

understanding of each subject area is also incomplete? We need to model the same learning 

character that we hope our students will one day exhibit, being intellectually humble, people 

who ask questions that extend our thinking, who collaborate with others displaying grace and 

compassion rather than arrogance and ego. We need to be people who listen to our students to 

hear their perspectives and value these perspectives as sources of new ways of understanding 

our subject area, approaching our learning as an opportunity to become a voice for justice in 

the world. 



The fourth element in Wright’s circle of virtue development is engagement in a 

community. As we reflect on our goal of building learning character, we seek to establish 

communities of practice within which students (and teachers) are able to transform themselves, 

growing in understanding and maturity. One of the features of Christian communities is that 

through their practice as people of the kingdom of God, they become a source of blessing to 

those communities around them. Schools are no different in this regard. School communities 

become places of blessing—blessing for students, but also blessing for the wider community. 

Sharing in the activities of a Christian school community that is intent on being a blessing to 

those around them communicates something to our students that is at the heart of what it means 

to be part of the kingdom of God. 

The fifth element in Wright’s circle of virtue is a common language to talk about 

learning character and establishing common practices in each class. This language associated 

with learning character should be evident across the school such that all members of the school 

community recognize that “learning” and “growing as people of character” are features of the 

school community, not just for students, but for all participants in this community of practice—

as teachers, parents, and other staff working within the school are also encouraged to be people 

of grace, compassion, humility, and justice.  

In summary, learning character is promoted in schools in many different ways. It is not 

by stating rules for the community to follow that hearts and minds are transformed, or by 

identifying the pre-existing “goodness” of students’ character. Instead, schools need to be 

places that support the development of habits, the shaping of character by shrugging off our 

first nature and putting on our second. Schools can do this in myriad ways by concentrating on 

developing character inside and outside the classroom. Teachers model learning character, 

encourage students to adopt different aspects of learning character, tell stories about what 

“good” learning involves, and promote the development of learning communities that are 



characterized by expansive learning activities which have as their outcome the development of 

learning character. Schools support the development of communities of practice through the 

way they structure learning activities, the language that is used to describe learning, and the 

way that all members of this community show an eagerness to learn and grow in maturity and 

understanding. Through the concerted effort of all members of the school community, Christian 

schools have the potential to encourage all students to put on the learning character that will 

enable them to participate in the coming kingdom of God. 
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